
















































29. Failure to meet statutory reporting deadline

The Board of Trustees did not comply with section 87A(1) of the Education Act 1989, which requires the Board to provide its 
unaudited financial statements to the Auditor-General by 31 March 2020 and section 87C(1) of the Education Act 1989, which 
requires the Board to provide its audited financial statements to the Ministry of Education by 31 May 2020.  The Board was unable 
to meet the statutory deadlines because of delays caused by the response to the COVID-19 pandemic.
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Target 1 
Deliver the Quick 60 intervention programme providing support for children identified as 
needing further help with their reading, spelling, and writing.  
 
Tui - Quick 60 Entry Data  

 
 
Tui - Quick 60 Exit Data  

 
 
Evaluation:  

● The Tui students who participated in Quick 60 had an average increase of 3 Levels, 
during the 10 week programme. This is consistent with the 2017 & 2018 data.  

● Pillans Point School has maintained the quantity and quality of the in school Quick 60 
intervention programme for Tui Team 

 
Fantail - Quick 60 & Rainbow Reading Entry Data 

 
 
 



Fantail - Quick 60 & Rainbow Reading Exit Data  

 
 
Evaluation:  

● Due to a high needs student in Fantail Team in Term 1, 2, & 3, there was significant TA 
time used with this student. Unfortunately, this impacted on timetabling and the number 
of children able to access Quick 60 during 2019. 

● This year Quick 60 and Rainbow Reading were both used to support learning.  
● The children who received Quick 60, did not have the same accelerated growth as 

previous years with an average increase of 1.2 
● The children who received Rainbow Reading also had an average increase of 1.2 

 
 
Areas to work on:  

● Continue as per Tui Team e.g. identifying children who are ‘ready’ to make accelerated 
progress 

● Ensure timetabling and learning support needs do not impact on moderate learners 
being able to access the Quick 60 intervention 

● Build team leader understanding and knowledge of different interventions and their 
specific purpose 

● Build teacher knowledge, capacity, and skills to deliver in class reading and spelling 
programmes that cater for the needs of moderate learners  

 
 
   



Target 2 
Track and monitor the impact over time of the Pr1me Maths Programme using our longest 
standing cohort involved in this initiative Y3’s, 2017 - current Y5’s, 2019.  
 
The Y3 children in 2017 were the beginning group of children that PPS were able to track and 
monitor for progress and achievement over time in relation to their maths performance using 
PAT as a baseline tool.  
 
The current Y5 children have now completed three full years of Pr1me Maths.  
 
Outcomes:  
 
Term 1, 2017 Term 4, 2017 
 

     
 
 
 
Term 1, 2018         Term 4, 2018  

         
 
 
 
 
 



Term 1, 2019 Term 4, 2019 

        
 
Term 4, 2017 Term 4, 2018 

   
Term 4, 2019 
 

 



 

 
 
Evaluation:  

● When comparing Term 4, 2017 with Term 4, 2019 there has been an increase of 11% of 
students working at stanine 5 or above.  

● Pillans Point School Y5 students, sit 8.2 Mean Scale Score (patm) points above the Year 6, 
Term 1 reference group.  

● Each year between 2017 - 2019, Pillans Point School Y5’s have shown an increase of 
overall results. An excellent example of this is; in 2017 38% were working between stanine 
7 - stanine 9. In 2019 50% of the cohort are working between stanine 7 - stanine 9.  

● NB: Sarah Stock contacted NZCER about our current results as it appeared the increase 
seemed ‘over exaggerated’. However, it was confirmed that the overall Pillans Point 
School results for the Y5 cohort are accurate. The PAT testing and moderation has 
remained consistent.  

 
Areas to work on:  

● 2019 has seen the development of a Pillans Point School Year 1 - Year 6 Maths overview. 
This overview was prodimately created to assist the Year 1 - 2 teachers with planning. 
Although it has been available, 2020 will see more attention and guidance given to the 
Kiwi and Tui Team teachers to explicitly align their teaching with the New Zealand 
Curriculum and Pr1me Maths scope and sequence.  

● 2019 has also seen the development of formative assessment Maths Score Cards. These 
will be available for the Year 1 - Year 2 teachers in 2020. This will support teaching as 
indicated above.  

● Now that most teachers are comfortable and understand the scope and sequence of 
Pr1me Maths, a focus for 2020 will be developing more practical, ‘hands on’ experiences 
for the children. 

● Another area to work on, is extending children’s knowledge and understanding of 
Financial Literacy 

● Instant and accurate recall of basic facts will continue to be focus   



Target 3 
Track and monitor the impact over time of the Kahui Ako Writing PLD delivered by Write that 
Essay using the Kahui Ako target students who are Y6, 2019.  
 
All Māori children and a random sample of other Y4 children in 2017 was selected by the Kahui 
Ako. Baseline data was gathered according to the composition skills outlined by Write that 
Essay. The purpose was to track and monitor this cohort until Y6 at Pillans Point School and then 
through to Year 10 if they attend Otumoetai Intermediate and Otumoetai College.  
 
The current Y6 children have now been explicitly taught a variety of the composition skills 
according to our Pillans Point School Writing Overview for 3 years.  
 
Outcomes:  

 
Evaluation: 

● Each year level has an indicator to reach e.g. by Y6 students should be able to write a 
181 word piece of writing in a 20 minute timeframe. Writing stamina has increased by 
19% between 2017 - 2019.  

● On average the Kahui Ako has 61% of students within the Target. Pillans Point School has 
an average of 69% of students within the target range.  

 

 
 



Evaluation: 
● The target range for sentence length for Y6 is between >10 - 15 words per sentence. 

Pillans Point School has 62% of students working within this range.  
● During 2019 there was an increase of 13% of students using sentence lengths between 

16-20 words per sentence. This is a reflection of capable writers having good control over 
sentence types and structures. These longer sentences were well written and followed 
the composition/sentence types taught in class. This level of writing is not expected until 
the end of Year 8.  

 

 
 Evaluation: 

● In this writing sample, Pillans Point School had 50% of students writing 50% or more of their 
writing with incomplete sentences. This was below the average of the Kahui Ako, 
however no % was given.  

● The Kahui Ako has indicated that this is a result of students attempting more complex 
sentence types and the use of direct speech within their samples. Most primary age 
children do not have the capacity/control to use direct speech correctly in writing, 
therefore making sentences incomplete.  

● It has been recommended that direct speech is used sparingly, and that teachers 
explicitly instruct students when and how much is appropriate.  
 

 
 



Evaluation: 
● The optimal percentage of Simple Sentences used in a piece of writing is less than 50%. In 

2019, 88% of students are writing 50% or less of Simple Sentences within a piece of writing.  
● Between 2017 - 2019 this is an increase of 38% of students working within the target 

range.  
● Most students with above 50% of simple sentences were the same students that wrote 

incomplete sentences.  
 

 
Evaluation: 

● There has been a decrease in the use of; Prepositional 21% (-59%) and Very Short 25% 
(-23%) sentences. This is due to an increase in other sentence types being used.  

● There has been an increase in the use of; Adverb 54% (+34%), W-Start 38% (+18%), Red, 
White & Blue +21%, Power +4%, Explore the Subject +4%, Em-Dash +13%, & other 75% 
(+31%). Some of these sentence types where not used at all previously.  

● The general trend shows that the three initially introduced sentence types (Very Short, 
Adverb & W-Start) are well embedded and used independently, with increased use of a 
wider variety of sentence types being used overall.  

 

 
Evaluation: 

● 75% of all students demonstrated the use of precision in their writing 
● All students wrote with the ability to elaborate on ideas without using repetition  



● 96% of all students sequenced their writing in a logical and easy to follow manner 
● Alongside the above data; 83% wrote an introduction, 71% wrote a conclusion, and 21% 

wrote using paragraphs.  
 
Areas to work on: 

● The Kahui Ako will move into a maintenance phase of writing. There have been 250 hours 
secured for lead teachers and induction of new staff in 2020.  

● Pillans Point School will need to support teachers during the maintenance phase, it is well 
known that it takes on average 5 years for change to become the ‘new norm’. 
Therefore, supporting both existing and new staff with maintaining explicit teaching of 
sentence composition will be ongoing.  

 
   



Target 4 
What does progress and achievement look like for children at the end of their second year of 
schooling which aligns with Curriculum Level One. This is aligned with the school's decision to 
adopt more a developmental approach with New Entrant learners.  
 
In 2017/2018, it was recognised that approximately 45% of children coming to school were not 
yet ready for formalised learning, especially reading. Considerable time through the Kahui Ako 
was spent developing teachers knowledge and understanding of Oral Language. This become 
a major literacy focus for Y1 and Y2 learners. 2018 was the first year that Pillans Point School fully 
invested itself in the learning through play theory regarding developmentally appropriate 
learning experiences.  
 
It has been recognised that it is difficult to track progress in terms of developmental e.g. social, 
emotional, and ready for learning skills. Jo Brown and Sarah Stock trialled the ‘Ready 4 
Learning’ framework, however, came to the conclusion that as a school this tool would 
potentially not align with the new Ministry of Education early screening tool that schools are 
currently waiting for. There is very little point, learning and up skilling in a new system, if there is 
the potential that in 6 months - 1 year the Ministry roll out changes.  
 
Therefore, reading data has been used as a benchmark.  
 
Outcomes: 
 
Year 1, 2018 

 
 
 
Year 2, 2019 

 
 



 
 

 
Evaluation: 

● After two years at school, the Y2 2019 cohort has not tracked in a similar pattern to 
previous year groups.  

● Although there has been a shift to the right, there are currently 54% of Y2’s working below 
Level 1 of the curriculum.  

● When compared with the Y2, 2018 cohort there is a significant difference. In Term 4, 2018 
there were 11% of students working below the expected level.  

● In 2017/2018 it was identified that 45% of these learners were not school ready. However, 
there is now 54% working below their expected curriculum level.  

 
Areas to work on: 

● To continue tracking and monitoring the current Y2 cohort, whilst making comparisons 
with other cohorts e.g. cohort above and below, to determine if this is an anomaly.  



● 2019 has seen the development of a curriculum statement that aligns with the Pillans 
Point School vision, mission, and values. This has highlighted the need for a balance of 
developmental and academic learning. 2020 will see teams develop curriculum 
according to the new statement and framework.  

● Pillans Point School has contracted Learning Matters with the purpose of building teacher 
capacity (knowledge, understanding, & strategies) of approaches that are in line with 
current research in regards to the explicit teaching of reading and spelling. It is important 
to note that Tui Team spent considerable time filling gaps in phonological awareness with 
our current understanding and resourcing.  

● To develop a Reading and Spelling Overview that supports the implementation of 
effective programmes that cater for all learners, and particularly the 30-40% of moderate 
learners who are not as able to access traditional strategies currently used.  

● Ensure that the Fantail team is well structured and resourced regarding these moderate 
learners in 2020.  

 



Pillans Point School 

Kiwisport Funding 2019 

 

Kiwisport is a Government funding initiative to support student participation in organized sport.  In 

2018 Pillans Point School received $7,221.32 excl GST. 

The funding was used to contribute to the cost of employing a Sports Coordinator.  

The goal of this position is to support and encourage as many children as possible to participate in 

school sports.  This is done by: 

 Attending assemblies within the school, creating newsletters and updating social media to 

promote sports 

 Liaising with parents regarding coaching, managing and umpiring 

 Make regular contact with coaches and managers during the season 

 Attending external meetings for the different sporting codes 

 Make our students aware of external sporting opportunities 
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Independent Auditor’s Report 

To the Readers of Pillans Point School Financial 

Statements 

For the Year Ended 31 December 2019 

The Auditor-General is the auditor of Pillans Point School (the School). The Auditor-General 

has appointed me, Richard Dey, using the staff and resources of William Buck Audit (NZ) 

Limited, to carry out the audit of the financial statements of the School on his behalf. 

 

Opinion 

 

We have audited the financial statements of the School on pages 2 to 23, that comprise the 

statement of financial position as at 31 December 2019, the statement of comprehensive 

revenue and expense, statement of changes in net assets/equity and statement of cash 

flows for the year ended on that date, and the notes to the financial statements that include 

accounting policies and other explanatory information. 

 

In our opinion the financial statements of the School:  

 

 present fairly, in all material respects: 

  
o its financial position as at 31 December 2019; and 

 
o its financial performance and cash flows for the year then ended; and 

 

 comply with generally accepted accounting practice in New Zealand in accordance 
with PBE Accounting Standards (PBE IPSAS) Reduced Disclosure Regime. 

 

Our audit was completed on 9 September 2020. This is the date at which our opinion is 

expressed. 

 

The basis for our opinion is explained below. In addition, we outline the responsibilities of 

the Board of Trustees and our responsibilities relating to the financial statements, we 

comment on other information, and we explain our independence. 

 

Emphasis of Matter – COVID-19 

 

Without modifying our opinion, we draw attention to the disclosures in note 27 on page 22 

which outline the possible effects of the Alert Level 4 lockdown as a result of the COVID-

19 pandemic.  
 

Basis for our opinion 

 

We carried out our audit in accordance with the Auditor-General’s Auditing Standards, which incorporate the 

Professional and Ethical Standards and the International Standards on Auditing (New Zealand) issued by the 

New Zealand Auditing and Assurance Standards Board. Our responsibilities under those standards are further 

described in the Responsibilities of the auditor section of our report. 

 

We have fulfilled our responsibilities in accordance with the Auditor-General’s Auditing Standards.  

We believe that the audit evidence we have obtained is sufficient and appropriate to provide a basis for our 

opinion. 
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Responsibilities of the Board of Trustees for the financial statements  

 

The Board of Trustees is responsible on behalf of the School for preparing financial statements that are fairly 

presented and that comply with generally accepted accounting practice in New Zealand. The Board of 

Trustees is responsible for such internal control as it determines is necessary to enable it to prepare financial 

statements that are free from material misstatement, whether due to fraud or error.  

 

In preparing the financial statements, the Board of Trustees is responsible on behalf of the School for 

assessing the School’s ability to continue as a going concern. The Board of Trustees is also responsible for 

disclosing, as applicable, matters related to going concern and using the going concern basis of accounting, 

unless there is an intention to close or merge the School, or there is no realistic alternative but to do so. 

 

The Board of Trustees’ responsibilities arise from the Education Act 1989. 

 

Responsibilities of the auditor for the audit of the financial statements  

 

Our objectives are to obtain reasonable assurance about whether the financial statements, as a whole, are 

free from material misstatement, whether due to fraud or error, and to issue an auditor’s report that includes 

our opinion.  

 

Reasonable assurance is a high level of assurance but is not a guarantee that an audit carried out in 

accordance with the Auditor-General’s Auditing Standards will always detect a material misstatement when 

it exists. Misstatements are differences or omissions of amounts or disclosures and can arise from fraud or 

error. Misstatements are considered material if, individually or in the aggregate, they could reasonably be 

expected to influence the decisions of readers taken on the basis of these financial statements. 

 

For the budget information reported in the financial statements, our procedures were limited to checking that 

the information agreed to the School’s approved budget. 

 

We did not evaluate the security and controls over the electronic publication of the financial statements.  

 

As part of an audit in accordance with the Auditor-General’s Auditing Standards, we exercise professional 

judgement and maintain professional scepticism throughout the audit. Also: 

 

 We identify and assess the risks of material misstatement of the financial statements, whether due 
to fraud or error, design and perform audit procedures responsive to those risks, and obtain audit 
evidence that is sufficient and appropriate to provide a basis for our opinion. The risk of not detecting 
a material misstatement resulting from fraud is higher than for one resulting from error, as fraud may 
involve collusion, forgery, intentional omissions, misrepresentations, or the override of internal 
control. 

 

 We obtain an understanding of internal control relevant to the audit in order to design audit 
procedures that are appropriate in the circumstances, but not for the purpose of expressing an 
opinion on the effectiveness of the School’s internal control. 

 

 We evaluate the appropriateness of accounting policies used and the reasonableness of accounting 
estimates and related disclosures made by the Board of Trustees. 

 

 We conclude on the appropriateness of the use of the going concern basis of accounting by the Board 
of Trustees and, based on the audit evidence obtained, whether a material uncertainty exists related 
to events or conditions that may cast significant doubt on the School’s ability to continue as a going 
concern. If we conclude that a material uncertainty exists, we are required to draw attention in our 
auditor’s report to the related disclosures in the financial statements or, if such disclosures are 
inadequate, to modify our opinion. Our conclusions are based on the audit evidence obtained up to 
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the date of our auditor’s report. However, future events or conditions may cause the School to cease 
to continue as a going concern. 

 

 We evaluate the overall presentation, structure and content of the financial statements, including the 
disclosures, and whether the financial statements represent the underlying transactions and events 
in a manner that achieves fair presentation. 

 

 We assess the risk of material misstatement arising from the Novopay payroll system, which may still 
contain errors. As a result, we carried out procedures to minimise the risk of material errors arising 
from the system that, in our judgement, would likely influence readers’ overall understanding of the 
financial statements. 

 

We communicate with the Board of Trustees regarding, among other matters, the planned scope and timing 

of the audit and significant audit findings, including any significant deficiencies in internal control that we 

identify during our audit.  

 

Our responsibilities arise from the Public Audit Act 2001. 

 

Other information 

 

The Board of Trustees is responsible for the other information. The other information comprises the 

information included on page 1 and on pages 24 to 36, but does not include the financial statements, and our 

auditor’s report thereon. 

 

Our opinion on the financial statements does not cover the other information and we do not express any form 

of audit opinion or assurance conclusion thereon. 

 

In connection with our audit of the financial statements, our responsibility is to read the other information. In 

doing so, we consider whether the other information is materially inconsistent with the financial statements 

or our knowledge obtained in the audit, or otherwise appears to be materially misstated. If, based on our 

work, we conclude that there is a material misstatement of this other information, we are required to report 

that fact. We have nothing to report in this regard. 

 

Independence 

 

We are independent of the School in accordance with the independence requirements of the Auditor-

General’s Auditing Standards, which incorporate the independence requirements of Professional and Ethical 

Standard 1 (Revised): Code of Ethics for Assurance Practitioners issued by the New Zealand Auditing and 

Assurance Standards Board. 

 

Other than the audit, we have no relationship with or interests in the School. 

 

 

 

 

Richard Dey 

William Buck Audit (NZ) Limited 

On behalf of the Auditor-General 

Tauranga, New Zealand 




